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Introduction

Lost in Translation - accommodating ‘the others'.

The ENHSA workshop title is directed towards the
circumstance that Europe is in a process of changes
affecting the every day life in any spot of the con-
tinent. It can be recognized as migration, mulfi-
cultural exchange and demographic changes.

The workshop is taking place in a dense tourist areq,
in Chania at Crete in the middle of the tourist seo-
son. In this context a simplistic view of the concept
of accommo-dation could be to consider it a rel-
atively simple B2B relationship. The public city life
appears to be as rich in diversity and composition
as in any other spot in Europe. The general pattern
of changes can be recognized, but it is influenced
by the local conditions preset by the specific his-
tory, culture and economy of the place. It is impor-
tant to stress that the workshop is not focused on
developing new tourist concepts or extending
tourism. The otherness is not discussed as a simple
relationship among local people versus people
from outside. Each individual in Chania expresses
several layers of "otherness" in their life cycle and
social relationships.

Chania is used as a stage for working with accom-
modating "the others" seen from a general per-
spective. An aim of the ENHSA workshop is to
establish a common understanding among the stu-
dents of the importance of creating conditions for
social and cultural sustainability in a future Europe.
In this perspective ‘accommodating’ becomes an
individual concern, and is a matter of socialisation.
Hopefully the discussion of the idea of accommo-
dating "the others" will affect the future professional
focus of the students participating in the workshop.

The idea of the workshop is to establish an archi-
tectural focus on this issue of European interest and
to demonstrate possible scenarios of an architec-
tural practise. The workshop discusses how archi-
tects can combine knowledge and methods from
a wide field within the discipline and adopt meth-
ods used in other disciplines relevant to an archi-
tectural practice. Future design processes will
probably be characterised by several levels of col-
laboration among equal participants. The work-
shop intends to demonstrate the value of a wide
angled approach to the architectural discipline in
order to cope with increasing complexity, and a
discussion of how this approach will affect the archi-
tectural practises is encouraged.

The workshop takes asset of the student’s archi-
tectural knowledge and combines methods and
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tools from Urban Design and Planning, User Ori- o i e
ented Design and Design Management as a lost In translation accommodaling ‘the olfiers”
demonstration of a wide angled approach to $
architecture. Top-down viewing methods are taken
from Urban Design and Planning to achieve under-
standing of the urban fabric. The overview is com-
bined with bottom-up methods developed in User Y0 GO M A A A, o
Oriented Design, in order to grasp how the indi-
vidual reacts to the urban conditions. Another
intention of using bottom-up methods is to find
unknown and unpredictable practises in every day
urban life. The top-down and the bottom-up meth-
ods are infroduced in the beginning of the work-
shop to create an overview and a complex
understanding of the city in a short time.

Increased collaboration with other groups and
professions will lead to a need for explicit decla-
ration of concepts, methods and tools. Being aware
of this and being verbal is a way to accommodate
"the others" in a team. The workshop intends in any
part of the process to clarify the aim and usabil-
ity of any method being used. The methodologi-
cal transparency is considered from the top level
of the workshop structure down to the introduc-
tion of tools and descriptions in every single phase
of the workshop.

In order to handle the complexity of the Workshop
theme it follows the structure of an Information
Management Model gradually unfolding the com-
plexity through entering different information
spaces: from a Project space through Design
Space and Model Space into a Solution Space.
Exchange and processing of information between
the various information spaces is discussed in relo-
tion to a methodological concept with background
in Design Management. The concept is based on
parallel design processing and explains how infor-
mation between the information spaces is devel-
oped, exchanged and evaluated in order to
generate consistent information. The model is used
to demonstrate how development of problem, pro-
gram and solutions takes place in parallel
processes with mutual influence and exchange
of information.

The competence developed by using the model
is an important component in innovative thinking,
and offers ways enabling architects to incorpo-
rate their particular competences in a wider range
of teamwork and gain the synergy from new con-
stellations of professions. Furthermore it contributes
to recognition of the fact that information created
by programming can be as valuable as solutions.

The worksheop takes place in & e’ European context

Hiw £ dusign contribut 16 sccommodsi (hads dflanl (roups?
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The ENHSA workshop framework

A basic idea of the workshop concept is to make
every step of the design process explicit. A verbal
explanation and a name for every phase, all meth-
ods and tools is a way to achieve this aim. At the
workshop two descriptions of the design process
were given to explain the meaning of the various
steps in the process.

The Design Management Spaces

The Design Management Space Model identifies
constraints of a project and decisions taken at var-
ious levels of abstraction while developing a pro-
ject. The model can be interpreted as a series of
spaces in a hierarchy. If read from the top the model
serves as a reference to identify where certain deci-
sions should be taken. A reading from the bottom
canindicate if the project has underlying assump-
tions at a higher level that need to be explicit and
considered.

The Design Management Space Model has 4
spaces:

Project Space [Aims]

Design Space [Values]

Model Space [Representations]

Solution Space [Strategies, objects and services|

Seven Project Phases

The Seven Project Phases describe the process in
time and illustrate a possible way through the
above described project spaces. In the workshop
the seven project phases are executed as loops,
in an iterative process going back and forth, to
increase the understanding of the information in
consideration and the decisions taken in every
phase of the design process.

The seven project phases describe a series of activ-
ities and the kind of decisions that should be taken
by the end of one phase and entering the follow-
ing. By being conscious of the meaning of each
phase to the neighbouring phases, it can be made
explicit when particular decisions are taken in the
design process and the consequences of changes
can be analysed.

The seven phases are named:

1.Reconnaissance

2. Investigation

3. Programming

4. |deation
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5, Concept development
6, STrOTegy The Werkshop Day by Day
7. Visualization

1 i | | |
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PROJECT SPACE [AIMS]

1. Reconnaissance

AIMS Infroduction to the 6 groups and to
group dynamics
Knowledge of Chania, the physical
context of the projects.

Overview of Chania; a top-down
approach.

ACTIVITIES  Data mining. Organising information of et dpieierpcied oo
Chania collected by the participants
before joining the workshop. The
method is used in urban design. The
information was presented in the for-
mat of a short PowerPoint Presentation.

City walks. A walk of 1 hour in a given
direction observing changes of atmos-
phere from one area to another, and
indicating borders in the urban land-
scape. The division in old and new build
structures, the different patterns of use
and the multifunctional structure was
observed and recorded in various
ways. Observations were documented
in photographs, and collected items.

MegasSize Map. Mapping of city walks
on a large map placed on the floor, fol-
lowed by discussion of observations in
the city. The MegaSize Map became
the common reference to the under--
standing of Chania shared by all par-
ticipants in the workshop.

FINDINGS At the end of the first day the workshop
participants had developed a com-
mon understanding of the city struc-
ture. Different patterns in the city fabric
were identified and indicated as being
related either to the physical structure
or to the use of the city.
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DESIGN SPACE [VALUES]

Brainstorm - on cancepts and values

2. Investigation

AIMS Reflection on ethics and the overall val-
ues of the project. Understanding of
brainstorm rules and training of brain-
storm methods. Knowledge of user-cen-
fred research techniques

ACTIVITIES  Brainstorm of the overall project theme:
"Lost in Translation - Accommodating
the Other". Group discussion of the con-
cept "Accommodating"

Group discussions of the concept "the
Others'. User Studies in the city. A bot-
tom-up approach. Stalking was intro-
duced as a method of investigating use
of the city and to eventually discover
unexpected aspects of city life. Inter-
views were infroduced as a method o
collect information and a possible way
of having assumptions confirmed.

g D MegaSize Map. ‘Stalkings’ and locations

where information was collected were
mapped on the MegaSize Map as a
way of sharing information collected
by the groups. The process of mapping
resulted in a general exchange and dis-
cussion of information.

Brainstorm of possible project themes.
A brainstorm involving all students and
teachers marked the termination of the
investi-gation phase and start of the
programming. Ideas for project themes
were generated from city walks and
from the discussion of values. All ideas
were written on a large board, dis-
cussed and elaborated in the forum of
students and teachers. Each group
ended the session by choosing a theme
for further investigation.

FINDINGS  The discussion of the concepts embed-
ded in the project theme demonstrated
significant differences in perceptions
of ‘otherness’ while de perception of
accommodating seemed to be shared
by all students.

User centred studies were new to almost
all students and the information col-
lected through interviews had a great
impact on the perception of the use of
the city and were referred to during the
entire workshop as proof of evidence.
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While the shared brainstorm raised
many questions and very different sug-
gestions for project themes, the themes
chosen by the groups tended to narrow
the design space info few fopics. The
students mainly chose themes related
to the use of public space, orientation
and the observed division of the city in
an old and a new part.

MODEL SPACE [REPRESENTATIONS]

3. Programming

AIMS

ACTIVITY

FINDINGS

4. Ideation

AIMS

The programming phase concludes the
investigation of the project theme with
a statement describing the goals of the
project in clear and simple terms. A
major aim is to achieve fransparency in
the design process by documenting
decisions

Each group were assigned to investi-
gate their theme and conclude the
work by writing a short and concise pro-
gram in not more than 8 lines. The pro-
gram should have a descriptive title and
tell what the group intended to make.
It should explain who they expected to
address and benefit with the project
and why this was a good idea.

By setting up a tight schedule for the
programming the students were pushed
to converge their ideas and making
decisions at a time when they were not
quite ready to do so. This was part of the
workshop program and gave meaning
during the following phase.

The aim of the ideation phase is dual.
One aim is to develop ideas that can
lead to different concepts. Another aim
is to keep the program open, fo enrich
the approach to the project and at the
same time focus the process.

The students were introduced to vari-
ous methods that could be used to sub-
sequently widen up the discussion of
the concepts and to focus and delimit
the ideas.

Pia Bille, Uffe Lentz, Brett Patching, Jane Willumsgard, DENMARK | 137

" Theme bank =

Orientation and recognition is difficult - Students are
not integratied |

Theme

* Interesting observaton

= Something you inleprel as a problem of appodunity
= Problems do net have 1o conain & conflict

Program
- Why? The Trigger

comes from the Theme

Thi i

How do you want 1o improve the workd?
Target group: Always Us ( Them

Tha program should include an augumant
*Opean anded
+Must be concise | max. B lines ) in A3 format

Medel Space:
Ideation -
a guided process

Shptching
Whal i

Parallel development of Program, Theme & ldeas

7 city has lost urban qualities - an of old and new
A city - Separalion of local people and tourists -



ACTIVITY  Ideation process technigues were intro-
duced. The groups worked out "a cloud
of ideas" - at least 10 - in images, words
and diagrams concerning their project
and based in the group’s program. The
ideas were exchanged and summa-
rized by mixing groups during the
process. The format was a 10 m's roll of
paper and the ideation process was
guided by time limits set up during the
ideation phase.

Finally all groups were assigned to
choose the 3 best ideas for the con-
tinuation of their project and present
them to the entire workshop group.

FINDINGS  The paper roll opened up the ideation
process and the roll became the
shared point of reference in the remain-
ing time of the workshop. The program
that came out of the previous phase
together with the paper roll docu-
mented the process of divergence and
convergence.

SOLUTION SPACE [STRATEGIES, OBJECTS AND
SERVICES]

Four themes addressing physical and social aspects

Maanang ared usa of puble: space

it 5. Concept Development

Sepantion:
- ol okd and new oty

ot st pmaple e s AIMS In the Project Management Model the
Sinstinriomns Concept Phase represents the first step
into solution space. It is a convergent
phase excluding and leaving behind
a bunch of ideas, focusing on a single
idea with a reflective understanding of
its potentials. Concept development is
also a particular way of expressing an
idea by shaping it in a general and
abstract form intended to be explored
and concretized in the phases that fol-

SOLUTION SPACE

low.
ACTIVITIES  Day long group work terminated by
Requred format. PowerPoin shdes containng any kind of N N N i
edommation, made wh any kind 100 slides presentations and discussion. The

format of the presentations was limited
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to a short verbal explanation and 5
slides made of the material produced
during the day.

FINDINGS  Students start to take over the project
development and make use of their skills
and methods brought from the various
schools represented. The sampling fech-
nique of taking photographs of sketches
to be edited in a digital presentation
corresponded well to the speed of the
working process.

dAdvertisement

6. Scenarios

AIMS The projects resulted in services and
activities and fo a lesser extend in prod-
ucts. A scenario involves a time dimen-
sion and is a way fo describe what
happens with the solution over time,
how the service or activity works under
shifting circumstances.

Nemeeting court ACTIVITIES  Examples of simple graphic techniques

e = to describe scenarios were introduced

and discussed in relation to the various
projects.

FINDINGS  The scenarios offered opportunities to
analyze the proposal by making differ-
ent settings for the activity or service
and depicture how it unfolded in the sit-
uation. Subsequently the scenarios
added information and understanding

e of the solution and gave inspiration and

Sold city walls ideas for further development of the
project.

7. Visualization

AIMS The final presentation of the projects
should describe the process as well as
the solution and should furthermore
include scenarios telling about the pro-
ject in different places and situations.

ACTIVITIES  The students were assigned to do digi-
tal slides presentations in 7 minutes
explaining their work, and the digital
format was considered most appropri-
ate fo facilitate an immediate distribu-
tion of the results among the students.
The character of the projects, being ser-
vices and activities, made the narrative
an important part of the presentation,
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and the groups were encouraged to

make sfory boards to plan their pre- Summary - Models and methods

sentation. Inormaton Mariagernt Modl -4 pacs fga o
FINDINGS  The groups worked enthusiastically to st

fulfil the assignment and it was inter- e

esting to observe the students’ capac- 5. Controting g a s

ity to integrate new methods and Voeig ’

techniques. Tanmwur!
Conclusion

Summary - the Process

Bringing together students from 7 European coun-
tries, and expecting them to work in groups for one

The dusign pencass is ranspamed, svary phase is well described

Thee decision process s transpanent. it s documented and the.

week being taught new methods of design think- course can be einded
ing, is challenging for both students and teachers. D P ahai o A N o st W e
When looking back at the workshop | consider it e o s g schoce s vich's e

successful in various ways.

The students overcame language barriers and com-
municated socially, verbally and by using architec-
tural tools. They came to know and understand
cultural differences exposed through the shared dis-

www.a-aarhus.dk/chania
cipline of architecture. They learned new ways of W e S <.
working by collaborating with peers in the groups, '
and were taught methods familiar to some and
totally new and even strange to others. They expe-
rienced the power of feam work and the pride of a
joint result.

The most striking and unexpected to the group of
teachers were the number of students who had
never been infroduced to brainstorm techniques or
generally speaking, fo idea generation techniques.
How can a discipline, engaged in educating stu-
dents who are supposed to entering a profession
known for creativity and innovative behaviour,
expect their students to develop such skills if they
remain part of the tacit knowledge?

Point of information
The workshop has it own homepage. The six student

projects are available at the homepage, as well as
the final report of the workshop.

And there is much more. Have a look and enjoy it.
http://www.a-aarhus.dk/chania
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Questions and Debate on the students’ workshop

Chaired by Marvin Malecha, Raleigh, North Caroling, USA

Juhani Katainen, Tampere, FINLAND

That was inferesting. | understand that when you have only a week’s time, it is very difficult to
travel to another city and make proposals. | really appreciate the fact that you used a sys-
tematic approach. By the way, did you have the chance to have any contact with the local peo-
ple there and ask for their opinions? Although, | suppose, you would have needed more time for
that. Besides, you would have had to contact such people as restaurant owners, etc. But, that’s
another story! In any case, thank you for sharing the experiment. | found it very interesting!

Uffe Lentz, Aarhus, DENMARK

That was just a short demonstration of the work of two students and we chose the theme of
"young people" so as to ensure that they would meet someone they could communicate with.
The goal was for them to talk with others and refer back to them in case they needed more
information. Then we arranged for local people to attend a presentation, but only two of the res-
idents appeared. In the group, however, there was also a Greek student who shared opinions
with us that proved to be very helpful.

These user-oriented methods actually led to observations we would not have seen if we had
looked at the city from the top-bound view of the statistics. We did find stories that were sur-
prising!

Simon Beeson, Edinburgh, UNITED KINGDOM

You showed a very interesting diagram you had made in advance about how you wanted to run
the project, but you have not told us or shown us what actually happened in the end.

Pia Bille, Aarhus, DENMARK

We did what the diagram showed, but we did not go according to the schedule. For example,
we had to alter or extend certain phases, but we actually went through the different phases,
except for one, the 6th or 7th phase that was omitted. It served mostly as a guide or reference
for everybody about what we were doing.

Uffe Lentz, Aarhus, DENMARK

[ think the interesting part of all this was the reaction we got from our students. The situation was
somewhat of a cultural shock for them because they were not used to the task of developing
their own traffic space. They said that, normally, they were presented with a specific problem
and expected to find solutions for it, whereas, here, they were divided into pairs and assessed
on developing their own space, creating their own problems and finding solutions to them.

Ali Uyanik, Aarhus, DENMARK

That pretty much answered my question as far as your reflections on different students are con-
cerned. Perhaps, you could just elaborate a bit more on how you see the differentiation between
schools and how they work, because it is all very well to talk about all this interesting data, here,
but you have actually lived through the experience and can give us some first-hand informa-
tion.
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Pia Bille, Aarhus, DENMARK

We saw huge differences and these were related to culture, what students learned and what
students thought were relevant problems for projects. Also, | think that in all those discussions on
values, what was very important was that students were aware of these differences, right from
the start; otherwise, unknowingly, they might have had many more clashes than they actually
did. | could try to answer your question by saying that one of the main findings that is worth
stressing from the student-evaluation scheme is that only 20% of the students had ever tried to
"brainstorm" a problem. That was very surprising to us, because we had automatically assumed
that students would approach and open up a project by thinking in a very structured and ana-
lytical manner. However, we were proven wrong. Also, students were not even used to working
in groups, and, in this sense, they really gained a lot from the workshop. | think that the social
experience of their finding a new companion to work with was important, but so was the expe-
rience of actually working with other people and getting mercers to facilitate this collaboration.

Christian Huetz, Regensburg, GERMANY

On the one hand, you mentioned that the students had a real socio-cultural and educational
experience at the international workshop, but the question that is also very interesting is what
were the teachers’ reactions?

Pia Bille, Aarhus, DENMARK

| am not quite sure that | understand your question. We were the ones that prepared everything..
(Interrupted by next speaker)

Maria Voyatzaki, Thessaloniki, GREECE

Maybe we need to explain at this point that when we ran the workshop with Christian Huetz, like
the students, most of the teachers did not know each other before the workshop. But, this exer-
cise was run by a group of people that know each other, are of the same nationality, speak the
same language and have taught as a feam before.

Pia Bille, Aarhus, DENMARK

We did have some difficulty in the beginning since we were a group of four different people that,
although had worked together, did not actually know the others. However, all the cultural dif-
ferences.. (Interrupted by next speaker)

Christian Huetz, Regensburg, GERMANY

But you were the only ones running the workshop, so, there were no teachers from other coun-
tries whose input would have made the project even more advantageous and impressive.

Uffe Lentz, Aarhus, DENMARK

Actually, we saw our task as creating a very sharp profile of what we did so that we could demon-
strate one way of working. This would allow us to discuss ...in an effort to determine what hap-
pened. It was for this reason that we wanted to establish a very strict profile and be able to say
that in the school of architecture some tasks need new methods, though this is not always the
case. Most of the methods we normally use come from the Design Institute and the design man-
agement group design methods for information...

Pia Bille, Aarhus, DENMARK

We had difficulty since it was only the two designers that knew the mercers, and we had to get
to know them. On the other hand, | knew the subject because | was the urban designer and
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urban theorist. So, we each had our own problems in working together.

Christian Huetz, Regensburg, GERMANY

I would just like to point out as critic that it would have been very interesting if the students had
been accompanied by a teacher from their own country.

Pia Bille, Aarhus, DENMARK
That's an interesting ideall

Simon Beeson, Edinburgh, UNITED KINGDOM

| just want to probe a little deeper because | was surprised when you said that nothing different
happened. | have been sitting here thinking about this as | did very similar projects, such as this,
when | was a student in both winter and summer schools, and as a tutor as well, and something
always happened. So, | would like to know whether there were other events outside your pro-
gram of importance to your outcome. | think these diagrams are great and very useful for us to
be able to see a project and lay out in advance what we think is going to happen, how you are
going fo lead and try to control the process and see what happens. But, that final bit of evalu-
ation is very important to find out where or how the student process and your interaction with
the students diverge from that. Therefore, there must be other experiences. | know that in work-
shops like this one, there are some students who often break out and refuse to cooperate. They
decide that they are not going to design, but make something, or find an alternative way to pre-
senting a drawing, such as collecting things rather than accepting to draw on our sheet of paper.
So, I am actually surprised that none of that seems to have come forward in this particular pro-
ject.

Pia Bille, Aarhus, DENMARK

Of course, it did! In fact, one group was not able to do anything together. Despite their trying
over and over again to present projects like the others, they were not advancing, so, we were
forced to engage them in exploring why this was happening. As a result, they spent a good 24
hours trying to find out what was going on. Their presentation did not have any project or solu-
tion in terms of a description of what to place, when and where to start, mainly because they
had conflicting ideas. We then asked them to develop their own ideas, which they tried to nar-
row down, during the course of a 3 to 4-hour period. Then, they reflected on the question of what
the outcome could have been if they had been able to realize the task at an earlier stage.
Although they had not given any solutions, in the end, it turned out to be a really good learning
experience for them.

Simon Beeson, Edinburgh, UNITED KINGDOM

I think Constantin said something very interesting, earlier, to the effect that, as teachers, we quite
often learn the most through our own failures. Therefore, it would be very interesting to see on
your website a documentation of the ones that did not follow the way you went forward because
information on these students would, presumably, tell us something new. The ones that followed
the program and did what was expected, in the end, simply did the predictable, but it is the oth-
ers that | would be interested in hearing about.

Pia Bille, Aarhus, DENMARK

We could say that your expectations are predictable because they did not have time to deall
with their solutions since they were concerned with the process. In that sense, they might have
been a bit disappointed, but they did not mention it or do any critical evaluation, but | am sure
that they had expected to reach a point other than where they started. Nevertheless, we are
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used to that since it is our way of teaching.

Uffe Lentz, Aarhus, DENMARK

They may not have come up with solutions, but the product they produced was analyzing why,
which was very important,

Constantin Spiridonidis, Thessaloniki, GREECE

It is quite possible that you might not be aware of how this particular project came about, so, let
me give you a brief history. This was a pilot project, which the Socrates Office requested from
our Thematic Network, with the aim of developing a program or initiative where students could
participate in the activities or events of the ENHSA Network. After examining the various possibil-
ities, we thought it would be useful to organize a workshop which would differ from the one we
had already organized in the past into the framework of Socrates Intensive Programs.

The idea behind that was to establish an annual event where a school of architecture would
invite students from various other schools of architecture to attend a workshop that would reflect
"the contemporary face" of the particular school running the workshop. Therefore, with this in
mind, we asked the Aarhus School of Architecture to assign a group of teachers who would run
and present the workshop, and, in turn, we would distribute the results of the school’s contem-
porary profile. Even if this is a pilot project, my impression from what has been echoed here, so
far, is that it has been very successful, and if this will be positively evaluated by the Socrates Tech-
nical Assistance Office, then, next year, possibly, another school will be asked to run the project.
Should this continue, over a number of years, we will have collected material which is beyond
the official school program, with participants of a different student population from those that
we are used to having in our courses. Therefore, keep this in mind, and it is possible that we will
be discussing next year with another group of colleagues yet another experiment as the one Pia
Bille and Uffe Lentz have presented today. Finally, | want to thank Pia Bille, Uffe Lentz, Brett Patch-
ing, Jane Willumsgard, very much for their fruitful and quality cooperation.

Pia Bille, Aarhus, DENMARK
We appreciate having had this opportunity.
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