
kind of writing. The problem raised here is how construction exercises generate their own traces. ‘Act’: In the teaching of architecture, construction is not a science in itself, universal, abstract and positive. It is by definition ‘applied’. The question raised is precisely to know how to apply certain rules or phenomena and then to do the modelling. How can such
phenomena, represented in this way, generate a project? What specific energy can the exercise develop in the process of putting it to work?  ‘Explain’: The exercise (or the series of exercises) aims at exposing, exploring and explaining a specific problem, at ‘staging’ by means of various tricks so as to make the initial problem intelligible. This may involve a simple

calculation, like that of a beam for a project, or the design of an original construction principle. Whatever the case, the exercise generally shows and demonstrates something. ‘Transmit’: This function is often difficult to represent, and teachers tend to consider it natural. Yet, any exercise includes a measure of efficacy or even of considerable educational productivity.
This is especially true of architecture in which students are strongly conditioned, so to speak, by imagination. One can imagine a thousand ways of inscribing construction laws or rules within the architectural design process. ‘Memorise’: A construction exercise often appears like a happening, which raises the problem of its memorisation. It leaves no trace but a
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exercises generate their own traces. ‘Act’: In the teaching of architecture, construction is not a science in itself, universal, abstract and positive. It is by definition ‘applied’. The question raised is precisely to know how to apply certain rules or phenomena and then to do the modelling. How can such phenomena, represented in this way, generate a project? What
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tricks so as to make the initial problem intelligible. This may involve a simple calculation, like that of a beam for a project, or the design of an original construction principle. Whatever the case, the exercise generally shows and demonstrates something. ‘Transmit’: This function is often difficult to represent, and teachers tend to consider it natural. Yet, any exercise
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